
This work is licensed under a Creative Commons  
Attribution-ShareAlike 4.0 International License 

 Volume 3 Issue 1 (2025), E-2987-2227  

https://jurnal.tintaemas.id/index.php/ES/index 

 
The Role of Perceived Social Support on Self-Regulated Learning of High 

School Students at Islamic Boarding Schools 

Agistni Sarah Sakinah 1, Tamanna Quraishi   2, Tang Eng Loong 3 

1 Psychology Study Program, Faculty of Social and Political Sciences, Brawijaya University, Indonesia 

2 Computer Science Faculty, University of the People, United State of America 

3 Sunway College, Petaling Jaya, Selangor, Malaysia 

Abstract 
Education plays a fundamental role in improving the quality of life. It enables individuals to develop themselves 
intellectually, socially, and morally. In the context of Islamic boarding schools, education not only focuses on the 
acquisition of knowledge and skills, but also emphasizes the cultivation of values, ethics, and religious commitment. 
The goal is to shape Muslim individuals who are faithful, pious, possess good character, contribute positively to society, 
and uphold the values of Islam. One key factor that influences students’ learning behavior is perceived social support. 
This study aims to examine the role of perceived social support in fostering self-regulated learning among high school 
students in Islamic boarding schools. This research adopts a quantitative approach using correlational methods to assess 
the relationship between variables. Data were collected through the distribution of a transadapted perceived social 
support scale among high school students enrolled in Islamic boarding schools. The results revealed a statistically 
significant relationship, with a p-value of 0.000 (p < 0.05), a correlation coefficient (R) of 0.430, and a coefficient of 
determination (R²) of 0.185. This indicates that perceived social support contributes 18.5% to students’ self-regulated 
learning. Further analysis of sub-scales showed the following contributions: teachers (11.1%), friends (9.5%), people at 
school (9.2%), classmates (8.9%), and parents (6.1%). In conclusion, perceived social support plays a significant role in 
enhancing students’ self-regulated learning in Islamic boarding schools. These findings underscore the importance of 
fostering supportive environments, especially from educators and peers, to improve students' independent learning 
capabilities. 
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INTRODUCTION 

The main component in improving the quality of life is education. Through education, an individual is 

able to develop themselves and know many things. Education is not only related to knowledge and skills, but 

also concerns morals, values, and ethics. This is in line with the purpose of education in Islamic boarding 

schools, namely to create and develop Muslim personalities who are faithful and pious, have morals, are useful 

for society, spread Islam and the glory of Muslims in society [1]. 

The dynamics of the development of Islamic boarding schools which were originally Islamic religious 

education began in the 13th century, then along with the development of the times experienced renewal. There 

are four main targets that are renewed. First, the subject matter, the subject matter taught before the birth of 

the ideas of renewal was focused on religious studies, namely classical books. After the era of renewal, the 

subject matter did not only focus on religious knowledge and classical books but also general knowledge. 

Second, the renewal of the method is not only focused on the teaching and learning method specifically for 

yellow books, but is balanced with lecture methods, questions and answers, and discussions. Third, the 

classical system, students have been divided into classes based on the order of year of entry and length of 

study. Fourth, educational management, the application of basic principles of educational management [2]. 

Zainul Hasan Islamic boarding school located in Pajarakan, Probolinggo Regency, is one example of an 

Islamic boarding school that implements a formal education system, providing religious knowledge and 

general knowledge, and preaching. The learning method in this Islamic boarding school has been balanced 

with a modern learning system such as questions and answers, lectures, and discussions. In addition, the 

curriculum used in the Islamic boarding school has used the national education curriculum. Students and 
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students of the Islamic boarding school are required to be able to divide their time between learning activities 

at school and Islamic boarding school activities. School activities include two activities, namely teaching and 

learning activities as in general and extracurricular activities. Islamic boarding school activities include 

studying books, diniyah, studying the Qur'an, and so on, this information was obtained from one of the 

students (Interview, January 1, 2019).  

Based on the results of interviews with administrators and teachers of the Islamic boarding school, it 

was stated that "the activities of the students here start from 03.00 am to 10.00 pm" so it can be concluded that 

the students start their activities from 03.00-22.00.  

"At 03.00-06.00 students are required to wake up to perform congregational tahajud prayers, congregational dawn 
prayers and study books, at 06.00-14.30 students carry out teaching and learning activities at school, then at 

15.00-22.00 students carry out activities at the pondok, at 22.00-03.00 the pondok activities are finished, students 

carry out their own activities such as doing assignments given by the school, studying with their friends. The 
activity schedule has been prepared by the school and the pondok, of course it is made for the benefit of students in 

order to maximize the learning process. This process cannot be separated from various factors that can affect its 
sustainability "(W1, AA, AS, B12). 

So self-regulated learning is needed as a support to achieve maximum academic results, this is 

supported by research with the results that self-regulated learning has a significant influence on academic 

achievement in students [3]. According to Memon et al. [4] self-regulated learning (SRL) is defined as the active 

participation of students in their own learning process. Hailikari et al. [5] also said that students who are 

motivated to learn a topic tend to involve themselves in various activities that have been believed, this will 

help students to learn, such as paying close attention to the teacher's explanation, mentally understanding and 

memorizing the material to be learned, taking notes to facilitate the next learning activity, checking their level 

of understanding, and asking for help when they do not understand the material. However, based on the 

results of interviews conducted at the Zainul Hasan Islamic Boarding School, it was found that students 

showed learning behavior that was not in accordance with Zimmerman's statement. Students were sleepy 

when the teacher was explaining the material, were lazy, did not meet the targets in learning, did not pay 

attention to the teacher, and were less disciplined in learning, and students felt bored with learning activities 

causing them to look for various reasons to avoid school and Islamic boarding school activities.  

The problem is related to the dimensions that have been put forward by Juodis et al. [6] students must 

plan or plan how to understand the task first before taking steps so that students are not lazy in doing their 

activities, then students and students must also monitor themselves to always monitor themselves to improve 

their performance, students and students must also evaluate to find out what has been done whether it is in 

accordance with the planning that has been made previously, students or students react to apply self-

knowledge into action and increase the number of strategies that can be used, then students or students must 

make efforts to improve and maintain performance so that it remains optimal, then students or students must 

carry out self-efficacy for self-confidence in the ability to do something. Students or students are expected to 

have high self-regulated learning, because self-regulated learning has great benefits for students or students, 

namely being able to regulate themselves and utilize an environment that supports their learning activities [7]. 

However, if students or students have low self-regulated learning, it will result in difficulties in learning 

activities so that their learning outcomes are not optimal. In addition, this can also have a negative impact on 

students or students not graduating because it is difficult to achieve the graduation standards from the 

government [8]. Mgaiwa [9] states that the graduation standards from the government include attitudes, 

knowledge, and skills. 

According to Bandura [10] in social cognitive theory there are three things that influence a person to do 

self-regulated learning, namely individual, behavior and environment. Environmental factors can be physical 

environment or social environment, both family environment, school environment, and so on. One possibility 

that can influence self-regulated learning in environmental factors is social support [11]. Social support is 

included in environmental factors that can have a major influence on self-regulated learning [12]. This has an 

impact on self-regulated learning so that students are able to manage their learning effectively and are able to 

achieve optimal learning outcomes. However, on the contrary, if social support is less supportive, it will cause 

students' self-regulated learning abilities to be low. This is also reinforced by previous research conducted by 

Karakose et al. [13], stating that there is a positive relationship between perceived social support and self-

regulated learning in students. The stronger the social support received by students, the better the self-

regulated learning they have.  

https://jurnal.institutsunandoe.ac.id/index.php/ESE/article/view/117
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Sumitro et al. [14], stated that there are three categories of social support, namely, social embeddedness, 

perceived social support, and enacted social support. In this study, the focus of the study is on the perspective 

of the recipient, whether he feels support from his surroundings or what is called perceived social support. As 

a supporter, a study conducted by Li et al. [15] stated that there is a relationship between perceived social 

support and self-regulated learning, where the study was conducted on adolescents aged 15 to 18 years. In 

this study, there are parties that influence self-regulated learning in students, namely parents, friends, and 

teachers and these three things are factors that influence perceived social support.  Sumitro et al. [16] defines 

perceived social support as a person's belief that there is some social support available when they need 

perceived social support. Another definition put forward by Wang et al. [17] that social support is an 

individual's perception of receiving support, both specific support from people around them such as parents, 

friends, teachers, and people in the school environment. As well as general support that can encourage 

individuals to be better or help prevent individuals from doing things that are detrimental to themselves.  

In this study, researchers chose high school students who attended Zainul Hasan Islamic boarding 

school. High school students in this study were individuals who were in their teens based on Erikson's 

development theory, teenagers are individuals aged between 10-20 [18]. Adolescence is a transition period 

from childhood to adulthood, most teenagers experience instability from that period [19]. Adolescence is often 

marked by the emergence of characteristics called "identity crisis" this usually causes individuals to experience 

confusion, dissatisfaction, instability, and avoid Marcia's problems [20]. To overcome these problems, 

adolescents need social support that is felt by the adolescents themselves (perceived social support). That 

perceived social support during adolescence is very important because it is an age marked by rapid change 

and intermittent emotional turmoil. In the school environment, perceived social support is also needed as an 

effort to achieve self-regulated learning, which can be shown by the support from sources of perceived social 

support, namely parents, teachers, friends, and people around them. In relation to this, the researcher wants 

to know how perceived social support is for students or high school students at Islamic Boarding Schools and 

what impact it has on self-regulated learning. 

METHOD 

Research Design  

This study is an individual study with the theme of self-regulated learning, using a quantitative research 

approach, a quantitative approach according to Foong et al. [21] is a design that requires the recording of 

research data in real form in the form of numbers, so as to facilitate the analysis and interpretation process 

using statistical calculations. And using the correlation method. Correlational is used by researchers to obtain 

information about the level of relationship that occurs [22]. The study was conducted by distributing the 

transadaptation result scale to high school students at Islamic boarding schools. 

Population and Sample 

   Population is a generalization area consisting of subjects with certain characteristics determined by 

researchers who will later be studied and conclusions drawn in a study [23]. The population used in this study 

were high school students in Islamic boarding schools aged 15-17 years. This study uses a sampling technique 

used in research to determine the sample. This study uses an accidental sampling technique, namely samples 

are selected from people who are met and have appropriate criteria. Researchers use the G * Power application 

to determine the number of samples from the population with an effect size = 0.3 and α = 0.05 and a power of 

0.95 so that the minimum number of subjects is 134 and rounded up to 150. 

Research Instruments 

1. Self Regulation of learning self report scale (SRL-SRS) 

The SRL-SRS scale created by Toering (2012) is specifically for ages 11-17 years and was first 

transadapted by the researcher. This scale consists of 50 items, and is a Likert scale with a score range of 1 

(Never), 2 (Almost Never), 3 (Sometimes), 4 (Often). Administration of the SRL-SRS scale is by checking the 

column that best suits him/her based on the statement/item. The scale has been tested for reliability and 

produces a Cronbach alpha of 0.69-0.84 [24]. The following is the SRL-SRS scale blueprint (see Table 1). 

2. Perceived Social Support Scalet   

The scale is adapted from The Child and Adolescent Social Support Scale (CASSS) [25]. Consisting of 5 

sources of support, each consisting of 12 items, so that the total of all items is 60 items [26]. On this scale, 

students are asked to read statements and assess two parameters, namely, how often they feel the support and 
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secondly how important the support is to them. For frequency, it is assessed from 1 (never), 2 (almost never), 

3 (sometimes), 4 (often), 5 (very often), and 6 (always). While for importance or not, it is assessed from 1 (not 

important), 2 (important), 3 (very important).  

Table 1. Blueprint Self Regulation of learning self report scale 

Dimensions Item Total item 

Planning 1-9 9 

Self monitoring 10-17 8 

Evaluation 19-25 8 

Reflection 26-30 5 

Effort 31-40 10 

Self efficacy 41-50 10 

 Total  50 

Administration of the CASSS scale is by circling the most appropriate one of the parameters of how 

important (1-6) and how often (1-3) each item is where the place to choose both parameters is side by side. The 

CASSS scale has a total reliability of 0.772 [1]. The following is the CASSS blueprint table. 

Table 2. CASSS scale blueprint 

Aspects/Sources Social Support Parent Teacher Classmate Friend People Around School Total 

Emotional 1,2,3 13,14,15 25,26,27 37,38,39 49,50,51 15 

Informational 4,5,6 16,17,18 28,29,30 40,41,42, 52,53,54 15 

Appraisal 7,8,9 19,20,21 31,32,33 43,44,45 55,56,57 15 

Instrumental 10,11,12 22,23,24 34,35,36 46,47,48 58,59,60 15 

Total 12 12 12 12 12 60 

Data analysis stage  

After the participants collected the scales and questionnaires, the researcher checked whether the 

collected scales had been filled in correctly. Data input was carried out in accordance with the CASSS and SRL-

SRS procedures. After all the data was complete, an analysis was carried out to test the hypothesis using the 

SPSS 25.0 for Windows program. After conducting the data processing and analysis process, the researcher 

then makes a research report to make it easier for others to read the research that has been done. The contents 

of the research report will be adjusted to the research results that are adjusted to the problems and objectives 

of the research. Including interpretation with the theoretical studies used and making conclusions from the 

research results. The data obtained by dialysis were first tested with an assumption test to determine normality 

and linearity, then a hypothesis test was carried out using multiple regression statistical techniques using the 

SPSS 25.0 for Windows data processing application. 

RESULT AND DISCUSSION 

Participant Overview  

Participants were students of Zainul Hasan High School aged 15-17 years, the total participants in this 

study were 150 people consisting of 59 males and 91 female participants. In this study, participants aged 15 

years consisted of 12 students, those aged 16 years consisted of 94 students and those aged 17 years consisted 

of 44 students. 

Descriptive Data Analysis 

The data obtained were analyzed by comparing empirical scores and hypothetical scores. The score 

comparison can be seen in the following table. 

Table 5. Comparison of Empirical and Hypothetical Scores 

Variabel  
Empirical Score Hypothetical Score 

Min Max M Sd Min Max M SD 

Perceived social support Often 104 252 178 24.6 43 258 150.5 25.66 

important 45 129 87 29 43 129 86 14.33 

Self regulated learning 71 116 93.5 7.5 29 145 87 1933 

After the comparison, the data is then categorized based on the normal distribution category norms by 

Wang et al. [17]. Data categorization references can be seen in Table 6. 

https://jurnal.institutsunandoe.ac.id/index.php/ESE/article/view/117
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Table 6. References Category of subject score levels 

Category Decision area Description  

         σ: Hypothetical SD 

         μ: Mean hipotetik 

         X: Subject Score 

Low X < (μ-σ) 

Medium (μ-σ) ≤ X <(μ+σ) 

High (μ+σ) ≤ X 

Based on the decision area table above, the researcher enters the value of the standard deviation and 

mean of each variable so that the high or low category of the variable is obtained, which is explained in the 

following table. 

Table 7. Category of subject score levels based on hypothetical values 

Variable Category Decision Area Total Percentage 

 

 

 

Perceived social support 

 

Often  

 

Low X<124.84 3 2% 

Medium 124.84≤X<176.16 73 49% 

High 176,17≤ X 74 49% 

Total  150 100% 

 

Important  

Low X<71.67 2 1% 

Medium 71.67≤ X<100.33 66 44% 

High 100.33≤ X 82 55% 

Total  150 100% 

Self regulated learning 

 

Low X<67.67 0 0% 

Medium 67.67≤ X<106.33 132 88% 

High 106.33≤ X 18 12% 

Total  150 100% 

Based on the categorization in the table from the two research parameters of perceived social support, 

the participants in this study were mostly in the high category. While the Self-regulated learning parameter 

was in the medium category. 

Assumption Test Results  

The normality test is used to determine how the distribution of research data is normally distributed or 

not. The following is the normality test in this study. 

Table 8. Normality test of perceived social support and self-regulated learning 

Variable  
Kolmogorov – Smirnov 

Information 
Statistical Values Significance 

self regulated learning 0.045 0.200 Normal 

perceived social support Important 0.063 0.200 Normal 

Often  0.043 0.200 Normal 

*p>0.05 

The normality test in this study used Kolmogorov-Smirnov. The Table 8 states that the distribution of 

data for the variables self-regulated learning and perceived social support is normally distributed. Based on 

the calculations that have been carried out, the results of the significance value are 0.200 (p>0.05) for the self-

regulated learning variable. Then for the significance results of the perceived social support variable with a 

scale of how important (important) the results are 0.200 (p>0.05), while for the scale of how often (often) the 

results are 0.200 (p>0.05). Linearity test is used to determine whether there is a linear role between the variables 

of perceived social support and the variables of self-regulated learning. The linearity test in this study uses the 

Test for Linearity and it is known that the relationship between the parameters of perceived social support 

and self-regulated learning is linear. The comparative value of the parameter how often with self-regulated 

learning is 0.076> 0.05, and the comparative value of the parameter how important it is with self-regulated 

learning is 0.117> 0.05. The following is the plot for the linearity test. 

Hypothesis Test Results 

Based on the results obtained, it shows a significance of p = 0.000 (p <0.05) with a coefficient of R = 0.430 

and a coefficient of determination R2 = 0.185. So it can be concluded that the hypothesis in this study is that 

the role of perceived social support has a role in self-regulated learning of high school students in Islamic 

boarding schools by 18.5%. The results of the hypothesis test can be seen in the following Table 9. 
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Figure 1. (a) Self Regulated Learning Linearity Test How important is it?; (b) Self Regulated Learning 

Linearity Test How often 

Table 9. Hypothesis Test Perceived Social Support *Self Regulated Learning 

Model R R Squeare Change Statistic Sig. F Change 

1 0.430 0.185 0.000 

aPredictors: (constant), OFTEN, IMPORTANT  

The results of the significance test on the parameters of how often and how important it is carried out 

to determine how important and how significant the role of Perceived Social Support is for high school 

students at Islamic boarding schools. Can be seen in the following Table 10. 

Table 10. Significance test of the parameters of how often and how important 

Parameter 
Beta 

Sig 
Unstandarrized Coefficients Standardized Coefficients 

Constant 58.682 NR 0.000 

Important 0.271 0.345 0.000 

Often 0.046 0.125 0.172 

Based on the regression equation Y = 58.682 + 0.271 (Important) + 0.046 (often), then: (1) based on the 

meaning of the constant of 58.682, if other factors are controlled/perceived social support has a value of 0, 

then the value of Y/self-regulated learning is 58.682. (2) Based on the meaning of B = 0.271, if other factors are 

controlled or constants are considered 0, then every 1 unit increase in the parameter of how important self-

regulated learning increases by 0.271. (3) Based on the meaning of B = 0.046, if other factors are controlled or 

the constant is considered 0, then every 1 unit increase in the parameter of how often self-regulated learning 

eats increases by 0.046. 

Additional Analysis Results  

Additional analysis conducted on the study to see which sources of social support play the most role in 

self-regulated learning in high school students of Islamic boarding schools. Perceived social support has 5 

sources of support, namely parents, teachers, friends, classmates, friends, people at school. The following are 

the regression values for each source of support:  

Table 11. Regression values of each source of perceived social support 

Support sources R R2 Sig. 

Parents 0.247 0.061 0.002 

Teachers 0.334 0.111 0.000 

Classmates 0.299 0.089 0.000 

Friends 0.307 0.095 0.000 

People at school 0.303 0.092 0.000 

*P ≤ 0.05 

The Table 11 shows the regression value of perceived social support sources from both parameters of 

how often and how important simultaneously to self-regulated learning. The regression value can be seen in 

the respective R tables and its significance is listed (P ≤ 0.05). 

https://jurnal.institutsunandoe.ac.id/index.php/ESE/article/view/117
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Table 12. Regression values of each source of perceived social support parameters 

Source 
Beta sig  

Simultan 
R 

Important Often Important Often 

Parents 3.063 0.911 0.001 0.010 0.002 0.247 

Teachers 1.122 0.411 0.000 0.001 0.000 0.334 

Classmates 0.936 0.266 0.000 0.007 0.000 0.299 

Friends 0.692 0.302 0.001 0.001 0.000 0.307 

People at school 0.937 0.216 0.000 0.007 0.000 0.303 

*P ≤ 0.05 

The Table 12 shows the value of each regression from the source of perceived social support separately, 

namely between how important and how often it is for self-regulated learning. The regression value can be 

known by looking at the results of the significance value for each parameter. The results of the multiple 

regression test show that parents, teachers, classmates, friends, and people at school have a significant role in 

perceived social support for self-regulated learning. 

Discussion 

This study shows that the role of perceived social support has a large role, namely 18.5%, on self-

regulated learning, it can be interpreted that when students receive the role of perceived social support, it will 

affect students' self-regulated learning, besides that there are also other factors that influence it, namely 81.5%. 

A study conducted by Wong et al. [25] said that there is a relationship between perceived social support and 

self-regulated learning, where the study was conducted on adolescents aged 15 to 18 years. In this study, there 

are parties that influence self-regulated learning in students, namely friends, and teachers and both of these 

are factors that influence perceived social support. The results of the study showed that in middle school 

adolescents, peer and teacher support was significantly related to self-regulated learning but parental support 

was not. From this, it can be seen that in middle school adolescents (high school students) it can be said that 

teachers and friends have a role. As stated by Guay [12] that adolescence is a stage that must be passed by 

every individual before entering adulthood where this period is a turbulent period colored by conflict and 

mood swings or called the view of "storm and stress", there is a possibility that adolescents in this case high 

school students commit negative actions including juvenile delinquency (delinquency). Malik [1] also said that 

adolescence is often colored by the emergence of characteristics called "identity crisis" this usually causes 

individuals to experience confusion, dissatisfaction, instability, and avoid problems. 

The results of additional analysis on each CASSS subscale showed that perceived social support from 

parents played a role of 6.1%, teachers 11.1%, classmates 8.9%, friends 9.5%, and people at school 9.2% on self-

regulated learning. If the results are sorted on each subscale of perceived social support for self-regulated 

learning, the order is teachers, friends, people at school, classmates, and parents. The results on each CASSS 

subscale show that the most dominant role in self-regulated learning is the teacher, this is supported by Karlen 

et al. [27]. The study found that teachers, parents and friends have a big role in perceived social support, while 

people at school do not have a big role like the three sources, but in this study only teachers and friends have 

a big role while parents have the lowest role. In this study, parents have the lowest role in perceived social 

support, this is supported by the old model of parent-adolescent relationships proposed by Sumitro et al. [16] 

that when they become adults, adolescents separate from their parents and enter a world of independence 

separate from their parents, in addition, the conflict that occurs between parents and adolescents is very strong 

and stressful. From this model, it can be assumed that adolescents begin to separate from their parents related 

to their developmental tasks, namely the search for self-identity, one of the efforts is independence. Research 

by Lockertsen et al. [19] shows that there is a positive relationship between parent-child attachment and child 

independence. If associated with this study, the low perceived social support from parents may be because 

students have started to learn to be independent.  

This study also shows that classmates have a low role in perceived social support of the subject, which 

can be explained by what Blair et al. stated that peers have a number of roles in the process of adolescent social 

development including as friends, sources of support for spirit, sources of physical support, sources of ego 

support, social comparison functions and affection functions [28]. When associated with this study, friends or 

close friends who influence the role of perceived social support of friends are greater than classmates. Other 

parties who have a role in perceived social support are people at school, there is a possibility that this is 
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influenced by the time spent at school more considering that this study was conducted on high school students 

at Islamic boarding schools. 

Research limitations  

In this study, there are two measuring instruments that must be worked on by each student, where each 

measuring instrument has quite a lot of items, this affects the condition of the participants when working and 

the possibility of students answering not seriously which results in answers that do not match the student's 

condition. 

CONCLUSION 

The conclusion of this study highlights the significant role of perceived social support in influencing 

self-regulated learning among high school students in Islamic boarding schools. The hypothesis testing 

revealed that perceived social support accounts for 18.5% of the variance in students’ self-regulated learning, 

indicating that the more students feel supported socially, the more capable they are of managing and directing 

their own learning processes. When analyzed based on sub-scales, the highest contribution to self-regulated 

learning came from support provided by teachers (11.1%), followed by friends (9.5%), people at school (9.2%), 

classmates (8.9%), and parents (6.1%). Furthermore, of the two parameters assessed within perceived social 

support—how important the support is and how often it is received—the “how important” parameter was 

found to have a greater impact on students' self-regulated learning. In terms of methodology, the large number 

of items in the scale and questionnaire led to participant fatigue. Therefore, future researchers are advised to 

distribute the questionnaires in separate sessions and provide direct assistance during the completion process. 

This will help reduce errors and allow participants to seek clarification when needed, thereby improving the 

accuracy and reliability of the data collected. 
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